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Overview

Despite the cost of higher education, the financial return gained by obtaining a college
degree has never been greater than it is today. On average, college graduates earn
almost a million dollars more over their lifetime than high school graduates, and are
significantly less likely to be unemployed or adversely affected by economic downturns.
As high-paying, low-skill jobs continue to disappear, and the demand for highly skilled
workers increases, the earnings gap between those with a college degree and those with
only a high school diploma or GED will continue to grow.

There are approximately 70,000 young adults in New York City who are out of school

and out of work. Too many of these youngsters have dropped out of school and lack the
educational credentials to obtain well-paying jobs. For many others who are still in school
but are marginally succeeding, the prospects of getting into college and earning a decent
wage also looks dim. These young people express a desire to go to college, yet too many
do not know how to get there. Those others who have experienced failure in school and
are returning to complete their education face especially difficult challenges making up
for lost time and re-engaging in their educational development.

The realities of the 21* century job market for these youth places organizations serving
them in a challenging position to expand beyond remedial education and employment
and training activities, and to focus on helping youth to enter and succeed in college.

To effectively help these young people, educators, guidance counselors, case managers,
school administrators, and youth program staff need to have access to effective program
models and strategies on what it takes for young-adult learners to access higher
education. These strategies can help young-adult learners succeed in rigorous
educational environments and remain in school long enough to graduate.

Fortunately, recent changes in New York City will provide opportunities for larger
numbers of youth who have dropped out of school or have been at the margins to

pursue their educations. The city is now investing in new partnerships between schools
and community organizations that are designed to increase personal and academic
supports for young people while they are in school, and to help them make the transition
to the next stages of their lives, including college.



NEW YORK CITY PARTNERSHIP

In response to the needs of youth-serving organizations and the increasing attention
paid to this population, the Fund for the City of New York Youth Development Institute
(YDI) is facilitating the NYC Partnership for College Access and Success. The Partnership
provides a collaborative structure for the development and testing of promising practices
in the successful transition of young adults into college. Community-based organizations
and City University of New York (CUNY) partners pool their resources and expertise to
support young adults to enter and succeed in college. At the same time, a city-wide advisory
board comprised of community-based organizations, the New York City Department of
Education, and CUNY supports the work of the collaboration through technical assistance,
research, and the dissemination of promising practices and policy recommendations.

YDI has identified research that describes principles and practices that have been
proven to be effective in, or that act as barriers to, helping young-adult learners enter
and succeed in college. What follows is a brief summary of this research along with
recommendations based on our implementation expertise for schools and programs
on how to develop services and supports that reflect these findings. Lastly, this brief
concludes with a series of questions that CBOs and schools face on the ground in
supporting young-adult learners as they prepare for college.

RESEARCH FRAMEWORK: ENGAGEMENT, CAPACITY & CONTINUITY

Three broad conditions must exist together in students’ lives for them to access and
succeed in college.” It is important to stress that they must all exist together and that if
one of them is missing, the likelihood of success for the student is greatly diminished. In
using this information, those who work with young people can use this assessment as a
framework for developing a comprehensive set of supports for them.

Engagement

Young adults must be engaged and personally motivated to enter and succeed in college.
While this may seem obvious, many schools and programs would benefit from giving
more attention to:

%k Cultivating students’ individual educational interests
& Identifying their individual assets and barriers to success
% Working with young adults to develop a personal plan and goals for their education

*k Addressing students’ hopes and fears about higher education

*This framework is based on the 2004 report: Engagement, Capacity and Continuity: a Trilogy for Student Success, by Eric Jolly,
Patricia Campbell, and Lesley Perlman. http://www.smm.org/ecc/ecc_paper.pdf.



Also, most young-adult learners need the encouragement of their family and friends; the
commitment of financial aid, academic assistance and other forms of support; and to
believe that college is a safe and welcoming place before they are ready to apply for, let
alone succeed in, higher education.

Capacity

In order for young adult learners to enter or succeed in college they must be able

to develop certain capacities necessary to navigate the complex world of higher
education. These capacities include academic skills, knowledge and understanding.
At the most basic level, students can’t get into and succeed in college if they are not
academically prepared.

Continuity

Young-adult learners who are engaged and have the appropriate capacities still require
continuity in order to enter and succeed in college. Here, continuity refers to sustained
institutional and programmatic opportunities, material resources and guidance. Schools
and programs must offer quality services and information that help young adults enter
and succeed in college. These services include sustained financial aid and consistent
tutoring and advising.



College Access Research Summary:
Helping Students Enter College

CAPACITY

CONTINUITY

OPPORTUNITIES ‘ BARRIERS

Young-adult learners from low-income communities
are at least twice as likely as other students to suggest
a purely economic reason for wanting to go to college.

Young-adult learners who are clear about their own
identities, interests, and goals are likely to apply to
college (Oakes 2005).

Active involvement by a parent or other caring adult
is a key determinant for young people in applying
to college.

Young adult learners from low-income communities
and with a history of struggling in school give less cre-
dence to the potential long-term payoff of college and
to their ability to get into and succeed in such an envi-
ronment. Latino youth, in particular, are less likely than
their peers to aspire to a college degree.

Latino and African-American young-adult learners are less
likely to believe college is “for them” (Tornatsky, 2003).

Young-adult learners from low-income families are often
expected to stay at home, provide child care services,
and contribute to the well being of their families, and
thus are not encouraged to seek out higher education.

Young-adult learners who develop the skills in mathe-
matics, reading and writing to enable them to perform
well in a college setting.

Young-adult learners who understand the educational
requirements of different career paths and can
appropriately connect their career choices with their
educational decisions (such as whether to go to college)
are more likely to access higher education.

Young adult learners with a past history of struggling in
school often don’t initially have, and/or don’t think they
posses the test scores, grades, and academic skills
needed to get into college, and therefore, don’t
bother to apply (McDonough 1997, McDonaough
2004, Vargas 2004).

Young-adult learners who attend schools/programs
that challenge them with high expectations and pro-
vide access to college-level courses are more likely to
apply to college.

Young-adult learners who attend schools/programs
that provide them with the resources needed to
apply to college—such as access to the Internet to
explore different colleges and their requirements,
and discretionary funds to take SAT preparatory
classes, pay for college applications and travel for
interviews—are more likely to apply to college.

Young-adult learners who have access to adults and
peers from their schools, programs and communities
that can educate them about college, guide them
through the application and financial aid process, and
serve as the “social proof” they need to believe that
college is possible for them, are more likely to apply
to college.

Due to the rising costs of college and the shift from
grants to loans for even low-income students, many
young adults don’t apply to college because it’s not
affordable for them. Studies suggest that low-income
students that get help with financial aid are 35% more
likely to go to college than those who receive no
financial assistance. Students applying to Associate
degree programs struggle to find the means to cover
necessary expenses such as travel, clothes, and food.
Financial need substantially discourages enrollment.

Young-adult learners from low-income communities
are more likely than their peers to lack knowledge
of what the college experience entails, the range of
different types of higher educational institutions, the
requirements for getting into college, and the intrica-
cies of the application process.

Young-adult learners from low-income communities
often have pressing financial needs and obligations,
and don’t believe they can risk forgoing their current
earnings to take advantage of the future benefits that
higher education offers.




What Can Schools and Programs Do to Facilitate
College ACCESS?

Engagement
Work to build students’ interest in academic learning and make them aware of the
benefits of such learning and of advancement through college.

% Engage young-adult learners and their parents so that they understand the
educational requirements of different career choices and to learn about the
economic and other life benefits that result from obtaining a college degree.

k Remove obstacles faced by young-adult learners such as housing or health
problems.

& Provide young-adult learners with access to a network of program alum and other
peers from their own community who have applied and been accepted to college.
These peers can offer advice, encouragement, and serve as the “social proof” that
young adults need in order to believe that college is for them.

Capacity
Stress academic mastery at the level required for college. Provide supports in reading,
writing and mathematics, to enable students to perform at the levels required to succeed.

& Guide students to develop an educational/career plan for themselves that provides
an assessment of their strengths, as well as their skills and capacities that require
improvement if they are to get into college; outline the economic and personal
reasons that they should apply to college; provide a step-by-step roadmap of what
they personally need to do to access higher education.

*k Educate parents about the college application and financial aid process, and offer
advice to parents on what roles they can play in supporting their child through
this process.

& Implement early interventions such as introducing the college financial aid and
admissions process for parents and requiring students to take challenging high
school courses and college examinations.

Continuity
Make sure that there are sustained supports available, such as a counselor who will take
the student through each step of the process, and someone at the college level who will
continue that support.
& Arrange regular meetings with students’ parents, from as early on as middle school,
to ensure that they encourage and buy in to their child’s decision to go to college
(Vargas 2004).



%k Facilitate college visits for young-adult learners that expose them not only to
classroom activities but also to the full range of recreational, enrichment, and
social opportunities that college offers (Vargas 2004).

k Develop partnerships with community organizations and community colleges to
create college access programs that provide young adult learners with the support
and guidance they need to apply to college, including access to programs with
multiple points of entry and programs that allow students to stop and re-enter
their education with minimal administrative obstacles (Vargas 2004).



College Success Research Summary:
Helping Students Succeed In College

ENGAGEMENT

CAPACITY

OPPORTUNITIES BARRIERS

Young-adult learners who feel like they are prepared
for the academic rigors of college, and that they
were qualified for admittance, are more likely to
retain their confidence and motivation to succeed in
higher education.

Young-adult learners who have the opportunity to
achieve small, continuous successes and make notice-
able progress towards their academic goals are more
likely to graduate.

Young-adult learners who are connected in a formal,
consistent way to a counselor; mentor, and network of
peers are more likely to feel engaged and invested in
their college education.

Young-adult learners with one risk factor (substance
abuse problem, mental or physical health problem,
family crisis, etc.) are twice as likely to succeed in
college as students with two such risk factors.

Young-adult learners who experience a difficult start at
college—such as course failure, absenteeism, lateness,
and personal problems outside of college—are less
likely stay in school over the long term.

Young-adult learners who perceive or experience
racial tension, prejudice, and stereotyping from their
peers, faculty, and school administrators are less likely
to succeed in college (Rendon 1992, Steele 1992, Weis
1992, Rendon 1996, Steele 1999).

Students who work more than twenty-five hours a
week, have significant family and financial obligations,
and experience frequent pauses in their educational
journey have more difficulty focusing on their studies
and succeeding in college.

Young-adult learners who have a proven ability to mas-
ter college-level content (particularly English literacy
and mathematics courses) and workloads are more
likely to complete their higher education. Intensity of
academic preparation matters more than most other
indicators of success (Adelman, 1999).

Young-adult learners who possess a thorough under-
standing of the expectations of college, are comfortable
with the academic and social culture of college, and
know how to identify resources and supports for them-
selves on campus are more likely to succeed
in college

Students who struggle socially, academically, and
economically are less likely to succeed in college
(Richardson 1992, Adelman 1999, Hagedorn 2002).

Table continued on next page




College Success Research Summary:
Helping Students Succeed In College (continued)

CONTINUITY

\ OPPORTUNITIES

|

Young-adult learners of color that attended high
schools that set high expectations and offer chal-
lenging curricula that include advanced placement
and other college-level courses are more likely to
graduate from college, regardless of their high school
grades, test scores, or class rank.

Young-adult learners who have a substantial propor-
tion of their college financing needs met through
grants as opposed to loans are more likely to remain
in schools. Similarly, students that don’t experience
tuition increases or significant changes to their finan-
cial aid status while in college are more likely to finish
their higher education and obtain their degree.

Young-adult learners are more likely to succeed in
college when university faculty and administrators
treat them with the same high expectations and
rigorous standards as other students.

Young-adult learners are more likely to thrive in col-
lege when professors employ more personalized,
active, and student-centered instructional method-
ologies and assignments as opposed to traditional,
didactic teaching methods.

Young-adult learners who are provided with academic,
social, and, if necessary, psychological counseling from
the inception of their college experience are more
likely to remain and succeed in college.

Students that attend colleges that have a representa-
tive group of African-American and Latino faculty and
students, and that are formally connected with these
individuals in a supportive fashion, are more likely
to feel safe, welcomed, and that college is a place
“for them.”

Students are less likely to complete an Associates
degree when loans become the primary and on-going
means of paying for college (as opposed to grants), or
when students need to work part-time or full-time
and/or when students are delayed or must interrupt
their attendance for financial reasons (Pascarella 1991,
Terenzini 2001, Fry 2004).

Young-adult learners from low-income communities
who attend college often feel socially alienated from
their peers and from the faculty, don’t engage
in extra-curricular activities, and feel isolated on
campus.  Students who are  disconnected
from college life in this way are more likely to drop out
of school.




What can schools and programs do to facilitate
College SUCCESS?

Engagement

%k Connect young-adult learners with peer study and support groups that can help
them to feel less socially isolated on campus (Harris 1996).

k Connect young-adult learners with faculty mentors of similar backgrounds/
interests who are best able to demonstrate an understanding of and respect for
students’ cultures.

:k Establish classes, forums and dialogues, and extra-curricular activities that address
issues of race, class, gender, culture, and sexuality (Richardson 1992, Harris 1996,
Brown 2000, Hurtado 2002).

Capacity
%k Incorporate college-level academics into educational curriculums for all young-

adult learners to ensure that these students have the skills and confidence
needed to handle the rigors of a college workload.

%k Research tells us that when academic skills are present, the suggestions as
presented in this paper can bolster a student’s academic success. However,
without academic skills, success is not likely.

Continuity

& Provide low-income, young-adult learners with a combination of grants and
work-study (less than 15 hours a week) that gives students a significant degree
of financial security while encouraging them to believe that college is for them
(Choy 1998, Fitzgerald 2002).

sk Provide personalized and consistent tutoring, counseling, and support services
(health care, child care, etc.) for young-adult learners in college. It is critical to
provide students with focused and intensive services of this kind at the inception
of their college experience to ensure that they experience early successes and
develop positive feelings towards and an attachment to college life.

& Help young-adult learners to transition to college by teaching them the academic
and behavioral norms and expectations of college life before they officially begin
their college experience. This can be done by facilitating bridge programs and
supports such as intensive, month-long, college-prep programs after graduation
from high school or the attainment of their GED; summer academic/creative arts
programs on college campuses; and the ability to take community college courses
while still in secondary education.
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%k Develop partnerships with other community organizations and community colleges
to create college success programs that provide young-adult learners with the
individualized attention, academic supports, and guidance they need to flourish.

*k Connect young-adult learners with faculty mentors of similar backgrounds/
interests who are best able to demonstrate an understanding of and respect for
students’ cultures, communities, and the pressures that they face. These mentors
can provide students with the specialized and consistent support they need, as
well as help students to discuss and cope with any existing racism on campus
(Weise 1985).

%k Offer regular opportunities (e.g. surveys, focus groups, support sessions, etc.)
for young-adult learners to provide feedback on their educational and campus
experiences, to discuss their concerns and feelings with other students, and to
offer suggestions to administrators on how to strengthen existing campus
support structures.

The Engagement, Capacity and Continuity (ECC) Trilogy

As detailed in this brief, in order for young-adult learners to enter and succeed in

college, they need to be engaged, have the appropriate capacities, and be supported by
institutional, familial, and community resources and structures. Each of these factors—
engagement, capacity, and continuity—is important, and none are individually sufficient
to ensure positive student outcomes. While this brief has used the ECC trilogy as a way of
offering schools and programs a set of research findings and recommended organizational
practices, schools and programs can also use the ECC trilogy as an assessment framework
for evaluating each young adult that comes through their doors to determine in what
areas of the trilogy their students are strongest and what areas they need the most
assistance and guidance.

Key Questions for Programs, Funders and Policymakers

This literature review suggests a set of principles and practices for schools and
programs interested in helping young-adult learners from low-income communities
access and succeed in college. Additionally, YDI's ongoing experience facilitating the
NYC Partnership for College Access and Success suggests a series of key questions that
require further research and deliberation if practitioners are going to be able to take full
advantage of these research findings:

Academic preparation is perhaps the most critical element for young-adult
1 learners to enter and succeed in college. Yet, many of these students come to

CBOs with less than a ninth-grade reading level, and have little patience for
or can’t afford to spend more time in school to catch up.

What proven instructional strategies and curriculums exist to rapidly improve the
literacy and mathematics skills of young adult learners who have struggled in
traditional educational environments?

-11 -



How can schools and programs balance the desire to have high expectations for
all students with the need to be realistic with students, and with themselves,
about the time, services, and supports available to ensure that struggling young-
adult learners are not put in a position to fail?

The research suggests that young adults require an array of services and
supports to access and succeed in college both before and during their time
in higher education, including counseling, social services, stipends for travel
and application, cost of books, faculty and peer mentoring, and intensive
academic assistance.

What is a reasonable cost-per-student model for a college access and success
initiative that incorporates these necessary program components, and does the
current landscape of foundation support, state and local policies, and available
funding streams accurately reflect this cost?

At the same time, research on promising practices and additional resources
alone will not lead to better outcomes unless schools and programs receive
practical guidance on how to actually shape and strengthen their service and
educational practices for young-adult learners.

How can funders, policymakers, and intermediaries articulate to schools and
programs the findings contained within this research and in other relevant
documents in a way that directors, front-line practitioners, and educators can
understand and utilize to improve their work with young-adult learners on the
ground level?

Finally, regardless of the resources and supports available to schools and
programs that work with young adult learners, CBOs face an uphill battle in
that they are expected to make up for ten to fifteen years of students’ lack of
achievement in an incredibly short time period.

How can CBOs involved in college access and success programs work with public
school systems to share their lessons learned, create educational environments
that encourage students to go to college and support this expectation with the
necessary academic and youth development experiences?

-12 -



Bibliography and References

Adelman, C. 1999. Answers in the Toolbox: Academic Intensity, attendance patterns, and
bachelor's degree attainment. Washington, DC: U.S. Department of Education.

Advisory Committee on Student Financial Aid. 2002. Empty Promises: The Myth of College
Access in America. Washington, DC.

Arnold, K. 1995. Lives of Promise: What Becomes of High School Valedictorians. San Francisco,
CA: Jossey-Bass.

Berkner, L. and L. Chavez. 1997. Access to Postsecondary Education for the 1992 High School
Graduates.Washington, DC: U.S. Department of Education, Office of Educational
Research and Improvement.

Bourdieu, P. and J. Passeron. 1990. Reproduction in Education, Society and Culture. London:
Sage Publications.

Brint, S. and J. Karabel. 1989. The Diverted Dream: Community Colleges and the Promise of
Educational Opportunity in America, 1900-1985. New York, NY: Oxford University Press.

Brown, D. 2000. “A Model of Success: The Office of Student Programs at Boston College.”
Equity & Excellence in Education, 33 (3).

Cabrera, A., K. Burkum, et al. 2003. Pathways to a Four-Year Degree: Determinants of transfer
and degree completion among socio-economically disadvantaged students: draft.

Cabrera,A. and S. La Nasa. 2000. Three Critical Tasks America's Disadvantaged Face on
Their Path to College. New Directions for Institutional Research, 107:23-30.

Chen, X. and P. Kauffman. 1997. Risk and Resilience: The effects of dropping out of school.
Paper presented at the American Educational Research Association annual meeting.
Chicago, IL.

Choy, S. 1998. College Access and Affordability: Findings from The Condition of Education
1998. Washington, DC: National Center for Education Statistics, U.S. Department
of Education.

Cohen, J. 1993. Constructing Race at an Urban High School: In Their Minds, Their Mouths,
Their Hearts. Beyond Silenced Voices: Class, Race and Gender in United States Schools. Weis
and M. Fine. Albany, NY: State University of New York Press.

Dougherty, K. 1994. The Contradictory College: The Conflicting Origins, Impacts and Futures of
the Community College. Albany, NY: State University of New York Press.

Eckert, P. 1989. Jocks and Burnouts: Social Categories and Identity in High School. New York, NY:
Teacher College Press.

Fitzgerald, B. and J. Delaney. 2002. Educational Opportunity in America. Condition of Access:
Higher Education for Lower Income Students. D. Heller. Westport, CT: American Council on
Education/Praeger Series on Higher Education.

Fry, R. 2004. Latino Youth Finishing College: The Role of Selective Pathways. Washington, DC:
Pew Hispanic Center.

Gandara, P. 2002. Meeting Common Goals: Linking K-12 and College Interventions. Increasing
Access to College: Extending Possibilities to All Students. W. Tierney and L. Hagedorn.
Albany, NY: State University of New York Press.

-13 -



Garcia, M. and D. Smith. 1996. Reflecting Inclusiveness in the College Curriculum. Educating
a New Majority: Transforming America's Educational System for Diversity. L. Rendon and
R. Hope. San Francisco, CA: Jossey-Bass.

Gladieux, L. 2004. Low-Income Students and the Affordability of Higher Education. America's
Untapped Resource: Low-Income Students in Higher Education. R. Kahlenberg. New York, NY:
The Century Foundation Press.

Gonzalez, K. 1998. Student as Cultural Worker: A Dialectic Framework. Annual Meeting of the
American Educational Research Association.

Grubb, N. 2003. Using Community Colleges to Re-Connect Disconnected Youth. University of
California, Berkeley.

Gullatt, Y. and W. Jan. 2003. How Do Pre-Collegiate Academic Programs Impact College-Going
Among Underrepresented Students? Pathways to College Network.

Hagedorn, L. and W. Tierney. 2002. Cultural Capital and the Struggle for Educational Equity.
Increasing Access to College: Extending Possibilities to All Students. W. Tierney and
L. Hagedorn. Albany, NY: State University of New York Press.

Harris, S. and M. Nettles. 1996. Ensuring Campus Climates that Embrace Diversity. Educating
a New Majority: Transforming America's Educational System for Diversity. L. Rendon and
R. Hope. San Francisco, CA: Jossey-Bass.

Horn, L. 1997. Confronting the Odds: Students at Risk and the Pipeline to Higher Education.
Washington, DC: National Center for Education Statistics, U.S. Department of
Education.

Horn, L. and X. Chen. 1998. Toward Resiliency: At-Risk Students Who Make it To College.
Washington, DC: U.S. Department of Education, Office of Educational Research
and Improvement.

Hurtado, S. 2002. Creating a Climate of Inclusion: Understanding Latino/a College Students. The
Racial Crisis in American Higher Education. W. Smith, P. Altbach and K. Lomotey. Albany,
NY: State University of New York Press.

Hurtado, S., D. Carter, et al. 1996. “Latino Student Transition to College: Assessing
Difficulties and Factors in Successful College Adjustment.” Research in Higher Education,
37 (2).

Immerwahr, J. 2003. With Diploma in Hand: Hispanic High School Seniors Talk about Their
Future. National Center for Public Policy and Higher Education. Public Agenda.

Johnson, J. and A. Duffett. 2005. Life After High School: Young People Talk about Their Hopes
and Prospects. Public Agenda.

Jolly, E., P. Campbell and L. Perlman. 2004. Engagement, Capacity and Continuity: a Trilogy for
Student Success.

Jun, A. and J. Colyar. 2002. Parental Guidance Suggested: Family Involuement in College
Preparation Programs. Increasing Access to College: Extending Possibilities to All Students.
W. Tierney and L. Hagedorn. Albany, NY: State University of New York Press.

Kane, T. 1999. The Price of Admission: Rethinking How Americans Pay for College. Washington,
DC: Brookings Institution Press.

King, J. 1996. The Decision to Go to College: Attitudes and Experiences Associated with College

-14 -



Attendance Among Low-Income Students. Washington, DC: The College Board.
Lafer, G. 2002. The Job Training Charade. Ithaca, NY: Cornell University Press.

Lareau, A. 2003. Unequal childhoods: Class, Race, and Family Life. Berkeley, CA: University of
California Press.

Lee, J. 2002. An Issue of Equity. Condition of Access: Higher Education for Lower Income Students.
D. Heller. Westport, CT: American Council on Education/Praeger Series on Higher
Education.

London, H. (1992). “Transformations: Cultural Challenges Faced By First-Generation
Students.” New Directions for Community Colleges, 80.

Mayo, J., E. Murgia, et al. 1995. “Social Integration and Academic Performance Among
Minority University Students.” Journal of College Student Development, 36 (6).

McDonough, P. 1997. Choosing Colleges: How Social Class and Schools Structure Opportunities.
Albany, NY: State University of New York Press.

McDonough, P. 2004. The School-to-College Transition: Challenges and Prospects. Washington,
DC: American Council on Education, Center for Policy Analysis.

Midgley, C., H. Feldlaufer, et al. 1989. “Student/Teacher Relations and Attitudes Towards
Mathematics Before and After the Transition to Junior High School.” Child Development,
60:981-992.

National Commission on the Cost of Higher Education. 1998. Straight Talk About College
Costs and Prices. Phoenix, AZ: Oryx Press/American Council on Education.

Nora, A. 2002. A Theoretical and Practical View of Student Adjustment and Academic
Achievement. Increasing Access to College: Extending Possibilities to All Students. W. Tierney
and L. Hagedorn. Albany, NY: State University Press of New York.

Oakes, J., J. Mendoza, et al. 2005. California Opportunity Indicators: Informing and Monitoring
California’s Progress Toward Equitable College Access. AC/Accord.

Ogbu, J.U. and H. Simons. 1998. “Voluntary and Involuntary Minorities: A Cultural-
Ecological Theory of School Performance with Some Implications for Education.”
Anthropology & Education Quarterly, 29(2):155-188.

Pascarella, E. and P.Terenzini. 1991. How College Affects Students. San Francisco, CA:
Jossey-Bass.

Paulsen, M. and P. St. John. 2002. “Social Class and College Costs: Examining the
Financial Nexus Between College Choice and Persistence.” Journal of Higher Education,
73(2):190-235.

Rendon, L. 1992. “From the Barrio to the Academy: Revelations of a Mexican American
‘Scholarship Girl’.” New Directions for Community Colleges, 80.

Rendon, L. and R. Hope. 1996. Educating a New Majority: Transforming America's Educational
System for Diversity. San Francisco, CA: Jossey-Bass.

Richardson, R. and E. Skinner. 1992. “Helping First Generation Minority Students Achieve
Degrees.” New Directions for Community Colleges, 80.

Stage, F. and D. Hossler. 1989. “Differences in Family Influences on College Attendance
Plans for Male and Female Ninth Graders.” Research in Higher Education, 30(3):301-315.

- 15 -



Steele, C. 1992. “Race and the Schooling of Black Americans.” The Atlantic.
Steele, C. 1999. “Thin Ice: ‘Stereotype Threat’ and Black College Students.” The Atlantic.

Steele, C. and J. Aronson. 1995. “Stereotype Threat and the Intellectual Performance of
African Americans.” Journal of Personality and Social Psychology, 69(5):797-811.

Swail,W.S., A. Cabrera, et al. 2004. Latino Youth and the Pathway to College. Washington, DC:
Pew Hispanic Center.

Terenzini, P, A. Cabrera, et al. 2001. Swimming Against the Tide: The Poor in American Higher
Education. New York, NY: The College Board.

Terenzini, P, L. Rendon, et al. 1994. “The Transition to College: Diverse Students, Diverse
Stories.” Research in Higher Education, 35(1):57-74.

Tierney, W. 1992. “An Anthropological Analysis of Student Participation in College.” Journal
of Higher Education, 63(6).

Tierney,W. and S. Auerbach. 2005. Toward Developing an Untapped Resource: The Role of
Families in College Preparation. Preparing for College: Nine Elements of Effective Outreach.
W. Tierney, Z. Corwin and J. Colyar. Albany, NY: State University of New York Press.

Timpane, P. M. and A. Hauptman. 2004. Improving the Academic Preparation and Performance
of Low-Income Students in American Higher Education. America's Untapped Resource: Low-
Income Students in Higher Education. R. Kahlenberg. New York, NY: The Century
Foundation Press.

Tinto,V. 1987. Leaving College: Rethinking the Causes and Cures of Student Attrition. Chicago, IL:
University of Chicago Press.

Tornatsky, L., J. Lee, et al. 2003. College Choices Among Latinos: Issues of Leaving Home. The
Tomas Rivera Policy Institute.

Vargas, J. 2004. College Knowledge: Addressing Information Barriers to College. Boston, MA: The
Education Resources Institute.

Venezia, A., M. Kirst, et al. 2003. Betraying the College Dream: How Disconnected K-12 and
Postsecondary Education Systems Undermine Student Aspirations. The Bridge Project,
Stanford Institute for Higher Education Research.

Weis, L. 1985. Between Two Worlds: Black Students in an Urban Community College. Boston, MA:
Routledge and Kegan Paul.

Weis, L. 1992. “Discordant Voices in the Urban Community College.” New Directions for
Community Colleges, 80.

Fund for the City of New York

- 16 -



Youth Development Institute

The Fund for the City of New York was established by the Ford Foundation in 1968
with the mandate to improve the quality of life for all New Yorkers. For over three
decades, in partnership with government agencies, nonprofit institutions, and
foundations, the Fund has developed and helped to implement innovations in policy,
programs, practices and technology in order to advance the functioning of government
and nonprofit organizations in New York City and beyond.

The Fund seeks out, adapts, applies and assesses ways to enable government and
nonprofit agencies to achieve excellence through its core programs—bridge loans,
grants, incubation, management and technology assistance—and through four strategic
initiatives: the Center on Municipal Government Performance, the Youth Development
Institute, the Center for Internet Innovation/E Community Connect and the Center for
Nonprofit Enterprise Solutions.

The Youth Development Institute seeks to build the capacity of communities to support
the development of young people and help them to transition to adulthood successfully.
YDI provides technical assistance, disseminates information, develops policy and
conducts research to strengthen the quality and increase the availability of positive
developmental opportunities for young people. It works with communities, government,
funders and the institutions that serve youth—schools, community organizations and
collaborations among institutions. YDI also enhances the craft of youth work by
developing programs and systems to support the professional growth of those who
work with youth.

It is our vision that all young people will experience close relationships with caring
adults, high expectations, engaging activities, opportunities to make a difference in
their world, and continuity of support in every setting where they live, work and study.
The adults who are in their lives will understand and seek to provide these experiences.
The research-based Youth Development approach demonstrates that these are the types
of experiences that promote the successful development of young people. This vision
for young people constitutes the foundation of the Youth Development Institute and its
programs and has shaped the work of YDI since it was established in 1991.

For more information about the Fund for the City of New York Youth Development
Institute, visit www.fcny.org.
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