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Established in 1991 in New York City, the Youth Development Institute (YDI) is one of a growing number of intermediary organizations throughout the United States that seek to create a cohesive, community infrastructure to support the positive development of youth. YDI approaches its work with an understanding of and a respect for the complexities of young people’s lives and the critical role of youth-serving organizations in supporting young people’s growth and development.

YDI’s mission is to increase the capacity of communities to support the development of young people. YDI provides technical assistance, conducts research, and assists policy-makers in developing more effective approaches to support and offer opportunities to young people. At the core of YDI’s work is a research-based approach to youth development. This work is asset-based in focusing on the strengths of young people, organizations and their staff. It seeks to bring together all of the resources in the lives of young people—school, community, and family—to build coherent and positive environments. The youth development framework identifies five principles that have been found to be present when youth, especially those with significant obstacles in their lives, achieve successful adulthood:

· Close relationships with adults

· High expectations

· Engaging activities

· Opportunities for contribution

· Continuity of adult supports over time

The Youth Development Institute (YDI) also strengthens non-profit organizations and public agencies and builds programs that address gaps in services, within New York City and nationally. It provides training and on-site technical assistance, conducts research, develops practice and policy innovations, and supports advocacy. This work enables organizations and agencies to apply the most promising lessons from research and practice so that they operate efficiently and the young people they serve grow and develop through powerful, sustained, and joyful experiences. YDI helps organizations to design their programs based on sound knowledge about what works and provides their leaders and staff with the information and skills to implement these strategies effectively. YDI addresses gaps in youth services by developing new programs and policies in areas and for populations that are addressed inadequately.
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INTRODUCTION

Practices to Keep In After-School and Youth Programs is a series of documentation reports that highlight successful approaches in Beacons, which are community centers in school buildings that combine youth and community development to support young people, families, and neighborhoods. Developed for Beacons, these approaches are also widely used in the expanding world of After-School and Youth Programs.
 

The reports demonstrate how local ingenuity applied to key issues over time can leverage individual, neighborhood, and policy change. They contain ideas for practitioners to adapt to their own programs and for policymakers who seek practical responses to critical concerns—literacy and academic support for youth, preparation for work and participation in the labor force, strengthening families and preventing foster care placement, and creating opportunities to play important roles that strengthen the fabric of community social organization.

 

The Beacons Movement and After-School Programming
Beacons were first established in New York City in 1991 as part of the Safe Cities Safe Streets program. Located in schools and operated by community-based organizations with core funding provided by New York City, the Beacons represent an innovative collaboration between the public and non-profit sectors to turn the school building into a true public resource. Today, more than 100 Beacons in five cities offer education, recreation, adult education, arts, and family programming after school, before school, on weekends, and during vacations. In New York City, Beacons serve more than 150,000 children, youth, and adults annually. Nationally they reach more than 250,000 individuals in San Francisco, Minneapolis, Denver, and West Palm Beach, Florida.

 

The Beacons forge partnerships across public, non-profit, and private institutions to fortify neighborhoods. They create pathways for participation between age groups and a continuum of programming that promotes healthy development and strong families. They contribute to local economic development by providing jobs to young people and adults. They help to make neighborhoods safe and connect residents to each other and to local resources. At a time when social services are increasingly located outside of the communities that need them, the Beacons serve as a hub for an array of social and educational supports.

 

Funding for the Beacon programs described in Practices to Keep comes from a wide variety of sources. The range demonstrates a commitment by both the public and private sectors to the comprehensive work of Beacons, with support located in education, labor, child welfare, and human services. Sources include:

· Local tax levy

· Local, state, and federal foster care

· Private foundations

· Public-school dollars

· State after-school funding sources

· Summer Youth Employment Program (OTDA, US DOL) 

· Supplemental Education Services, part of No Child Left Behind (US DOE)

· 21st Century Community Learning Centers (US DOE)

· Youth Development and Delinquency Prevention (NYSOYD)

· Workforce Investment Act: In-School Youth; Out-of-School Youth; Literacy (USDOL)

The need for the Beacons and other programs that build on similar principles is more urgent today than ever. The economic crisis that began in 2008 has affected every sector of society, but will inevitably hit hardest in poor communities where the Beacons are located. Too often, services are removed from the very neighborhoods where they are needed most. The Beacons place services in the center of poor communities. The gains that the Beacons help create must be protected, as the need for comprehensive and coordinated services, high quality education and work preparation, and community safety increases. The Beacons have earned the trust and respect of local residents and provide a tested infrastructure for attaching additional or consolidated programs.

Practices to Keep In After-School and Youth Programs illustrates how Beacons provide young people with pathways to increasingly responsible roles, involve youth and adults in improving their communities, and create environments of support to keep families together.

Engaging Middle-School Youth

Through Project-Based Learning Clubs

On a typically foggy San Francisco afternoon one Wednesday in March, a group of middle-school students gathered with their instructor and several mentors in a 21st century version of a one room school house. Nine students, male and female, of various ages and ethnicities, were scattered across the large room in small groups, passionately engaged in a range of creative endeavors: mixing music on automated sound boards, scratching records on turntables, composing on a digital synthesizer, arranging scores on a laptop, learning new notes on the guitar, listening to classic riffs, and discussing music theory.

Flanked by their mentors guiding them though their creative journey, these students are learning and applying a range of skills, many of them aligned with the California Department of Education’s content standards, all while having fun in an after-school, project-based learning club. The students are passionate about music. Their mentors, all of them former members of this club, are now returning as adults to work with the students they once resembled.

Housed at the Sunset Neighborhood Beacon Center’s (SNBC) After School Learning Center (ASLC) at A.P. Giannini Middle School, this “DJ” club—as it affectionately called by the students—is a model of the type of innovative programming designed to attract and engage young adolescents. With the official title of Urban Music Program, instructor Jon Bernson, himself a professional songwriter and recording artist, created the club in 1997 in response to student interest. Since then, the club has evolved from a few turntables, records, and headsets to a fully functioning music program focusing on all aspects of audio production and recording.

The mentors—Will - 23, Boris - 19 and Evan - 20—were all once students in Bernson’s club. They return regularly to assist Bernson with teaching, and on Wednesday evenings they get together with other club alumni to make music. Each of them has a career in the music profession and all of them credit Bernson with helping them find their way. “Being in the DJ club gave me confidence and perspective, it helped me unleash the passion I had inside and turn it into something concrete,” said Boris “It helped me see the endless opportunities and gifts of music.”

“But it was so much more than music,” said Evan. “Jon was always there for us—no matter what. Even though I was only in the DJ club for a year, Jon made such a huge impression as a mentor that I came back for the first two years of high school as a teaching assistant and still come back now.”

“Jon taught us how to find our intuition through the creative beat,” said Will. “It gave us the opportunity to explore and express ourselves and spark our imaginations; those are lessons rarely taught in school.”

Project-Based Learning Clubs

Attracting and retaining adolescents in after-school programs is challenging, therefore engaging them early—before they hit high school—through programming that speaks to them, helps to develop secure and long-term relationships.

Shaped by the interests of students themselves, the project-based-learning (PBL) design was adopted following an internal self-assessment and student surveys. In 2000, after inheriting a traditional after-school program from another organization that registered only eight students and struggled to get more to attend, SNBC staff created a survey to assess program quality and survey students about what it would take to get more kids engaged in after-school programs. After four meetings with students, they were able to articulate what they wanted—and it didn’t look like a traditional after-school program. The student likes and dislikes were clear: they didn’t like the staff, they hated doing only homework, they didn’t want the program to feel like school—they had been in school all day and needed a change—and they wanted to be able to stay in a program until their bus picked them up at 5:15 p.m.

After trying a couple of different formats, SNBC settled on project-based learning clubs as they seemed to attract more students and offer an alternative to the traditional after-school model by engaging students in activities they were interested in. “Each club develops its own culture and often operates more like a family than a class,” said Nathaniel Carter, Technology Coordinator at SNBC. “Most of the instructors are professionals in the field they teach and are able to relate to the students’ passions and interests. This excites students and makes then want to show up and want to learn.”

The project-based learning clubs encourage students to learn in a fun, interactive, experiential setting, while also offering examples of careers related to student interests.

The goals of the clubs are to:

· Attract, engage, and retain middle-school youth in after-school programs;

· Apply youth development principles and practices;

· Align with academic standards and build appropriate skills;

· Create collaborative opportunities for instructors and students to learn skills that will be helpful in the real world; and,

· Integrate an effective use of technology.

The clubs employ a variety of experiential and youth development approaches and cover a range of subjects based on student interest and demand. During the 2008-2009 school year the clubs included: Newsletter and Movie Making, Cartoon and Anime, Urban Music, MOUSE Squad, Peer Resources and Leadership, Urban Dance, and Flash Animation. All clubs are encouraged to integrate technology into their curriculum, which accommodates standards in English-language arts for writing strategies in research and technology.

Clubs meet four days a week for an hour and a half each day. Although some clubs change yearly based on student interest, the focus on standards and youth development does not.

Eighth grader Alex Faynleyb has been in the Flash Animation club for three years. He explained what he enjoys about the club:

“At first my parents made me come to this after-school program but then I tried the Flash club and really liked it so decided to come back myself. It’s really fun and entertaining, but it’s a lot of work and you have to make an effort, but it’s worth it because I’ve learned how to make games and movies and web design. I even built my own web-site using html, and the effort I learn here helps me in school. It’s the same thing as doing homework: if you start it, you have to finish it. Maybe later on in life I can use these skills and make a career with them.”

Every club addresses multiple school subjects with an emphasis on English-language arts. This approach enables youth to examine complex, real-world issues and improve their problem-solving skills while gaining an understanding of the subject matter.

For example, in MOUSE Squad students use multiple skill sets to master computer programs, build websites, and design newsletters; youth are learning and creating simultaneously in an environment which stresses practical application but also supports academic mastery. Writing newsletters and content for websites incorporates reading, writing, and comprehension components, which align with English-language arts standards.
 Mastering computer programs, building websites, and designing newsletters require mathematical reasoning, scientific investigation, and experimentation.

Even the Urban Dance club is able to address content in the arts, social studies, English-language arts, and mathematics. In this club, participants learn about break dancing as part of hip-hop culture. When they perform, they are taught to use addition and division patterns to keep rhythm and visualize the overall pattern of the dance form. This aligns with standards for visual and performing arts related to artist perception, development of motor skills and dance vocabulary, and understanding the historical contributions and cultural dimensions of dance.

Youth development practices and principles are embedded in the core structure of the project-based clubs and provide students a safe space to express themselves, access to caring, supportive adults, a sense of community, a place to belong, and opportunities for meaningful participation in activities of their choice.

The Sunset Neighborhood Beacon Center (SNBC)

Founded in 1996, SNBC, a product of the San Francisco Beacon Initiative, grew out of local efforts to provide community-based services for under-served youth and adults in the Sunset District. A program of Aspiranet, a statewide network of services and partnerships for children and families, SNBC provides valuable resources to families in distress and underserved populations.

Through its after-school programs, SNBC engages more than 750 participants each day in elementary-, middle-, and high-school programs through five school-based locations, each of which have a waiting list of up to 250 students.

Operating weekdays from 3:30 to 6:00 p.m., the After School Learning Center (ASLC) program at A.P. Giannini Middle School is a collaboration between the San Francisco Unified School District (SFUSD) and SNBC. Serving an average of 210 students daily, the program offers student three choices: study center, project-based learning clubs, and recreation and enrichment. Students must register for center services and sign-up for project clubs, but they are not required to attend the same activity everyday.

“We keep an element of choice in our program,” said Sean Yeung, SNBC’s Director of After-School Programs. “Although kids sign up for clubs and study center, we let them choose daily what they want to do so they don’t feel trapped. So if a student has a lot of homework one day and needs help they can go to study center instead of their club to do their work.”

There are two study centers: a quiet or traditional study, and a regular study which includes interactive homework assistance and group work, where teachers, volunteers, and peer tutors create a nurturing environment for learning. Students typically choose a project club or study center. The ASLC also offers recreational, art, and enrichment activities and community service projects from 5:00 to 6:00 p.m.

In addition to the after-school programs, SNBC provides school-day support services, a wide range of evening programming for teens and adults, and summer programming for neighborhood children and youth.

Aligning to Content Standards
According to Michael Funk, Founder/Director of SNBC, the process of alignment with academic standards began organically without additional funding or an external mandate:

“The debate about after-school and test scores has been going on for years and through my role on the former California After-School Partnership (now the Before and After School Advisory Committee) I had been involved in state level conversations about after-school, funding and test scores. While there was no conversation at a local level, I saw it coming down the pike and had it in the back of my mind.”

Although these issues are not what prompted the alignment process, they may have influenced the decision to fully embrace standards and make them a core practice of SNBC. Sean Yeung explains how the practice evolved:

“We originally changed the program to address the needs of the kids but soon realized we needed to align them to the standards to help teachers understand what we were doing and how our new format functioned. At that time the school had many older, more traditional teachers who thought after-school should be homework help and nothing else. We needed them to understand what we were doing after school and how it was supporting what they were doing during the school day. Using the standards as a tool to discuss our program goals and objectives has been very helpful in our relationship with the school. While we still have some teachers who are not fully supportive of the PBL format—in a faculty of a large middle school, you will have some faculty who object—the Principal is one of the biggest fans.”

After a slow start, SBNC staff found the standards a helpful tool and saw their utility not as a requirement, but as a reflective exercise for improving program quality.  

“Standards can help develop the trajectory that will allow a club to progress over time. What we are doing is intentionally providing a youth development platform where the best of a kid comes out, which improves learning. And, learning does not just mean school. If we were just doing this for a funder or to please the school it would never have worked,” said Funk. “It only worked because it was of benefit to us and the students we serve. And it just makes sense and in general is just good practice. It’s simple really: kids will be more engaged if they are given developmentally appropriate activities, and will do better in school if what we do is aligned with school-day expectations. Doing this makes a better program, makes everyone have more fun, and makes kids want to show up.”

While there is no definitive casual 
data on the impact the alignment process has had on program quality, Funk believes the best indicator is that middle-school youth vote with their feet, and attendance is up across all programs.

Training & Support

SNBC project clubs are designed to both meet content standards and provide students with competencies and skills that will help develop them both in their personal and academic lives. Before last summer, however, there was no structure to ensure coherence for the alignment process. “This process began so organically that we began it before we had the structure in place to support it,” admitted Funk. “However, now we are being much more intentional and building a system of supports to sustain the work and train and support our staff in applying it.”

Over the last year and a half, the leadership of SNBC has begun to build the practice of alignment into the infrastructure of the program. New staff has been hired to oversee the process and provide training and support, and all instructors are asked to develop a club outline and complete two lesson plans per month. One day a month the after-school program closes early to give staff time to meet and develop the lesson plans.

“We have developed a grid that instructors can use to determine how their clubs meet content standards for language arts and other academic areas,” said Annie Ma, SNBC’s After-School Program Coordinator at A.P. Giannini Middle School, who, together, with a lead teacher, supports instructors in developing and honing lesson plans. “Sometimes we begin with the course outline and description and map it to the standards. Or, sometimes we begin with the standards and see what we can incorporate into a clubs’ structure. Essentially they are reciprocal.”

“Most of the clubs incorporate many of the standards, and the process of alignment just helps to articulate those goals,” said Ma. “Then as instructors become familiar with the standards they see opportunities to expand and deepen their instruction.”

For instructors who have been at SNBC for a while the relationship between the standards and their course content seemed to gradually align. “Although at first I was resistant to this, I have come to see the standards as helpful without being cumbersome,” said Bernson. “I thought they would detract from what I was teaching and take me in a direction I did not want to go, but once I understood them, I saw how my club naturally aligns with numerous content standards in visual and performing arts, English-language arts, and technology, and then saw how I could broaden what I was teaching in order to incorporate additional competencies.”

As the music program evolved so did Bernson’s lesson plans, and while he was skeptical about opening the door to school-based competencies, he was soon able to use the standards to deepen what he was already teaching.

In an effort to share their work and provide support for other after-school programs, SNBC developed The Best of Both Worlds: Aligning Afterschool Programs with Youth Development Principles and Academic Standards, a tool kit which documents their project-based learning clubs and provides examples of club outlines, content standards grids, competencies and lesson plans. According to the guide, “Project-based learning lends itself well to a youth development framework because it provides youth the opportunity to build relationships and take on leadership roles. SNBC developed its after-school programs so they would model and embody the best practices and principles of youth development…while demonstrating that youth development and standards—based education can coexist.” (Page three of the Guide which is available through SNBC.)

Organizational Culture

Building a strong leadership team and developing a supportive organizational culture has enabled SNBC to attract and retain many highly qualified instructors. One of SNBC’s core values is innovation, which means allowing staff to come up with new ideas they want to work on outside of their job description. “I have found that in my vocational life creativity and innovation are paramount. It is the same for my staff,” said Funk. “What that translates to is giving staff the opportunity to re-invent their work so they are doing things they are passionate about and giving them the real sense that they are not just working at SNBC, but contributing to the realization of our vision in a way that fulfills their personal vision/mission. In that same sense, my leadership at SNBC is not my job, it is an expression of how I think I can help change the world in this neighborhood. That is contagious.”

Other key elements of SNBC’s organizational culture include flexibility and professional development. Flexibility allows SNBC to meet the changing needs of staff as they pursue further degrees, enter the world of marriage, or have children; professional development encourages staff to improve practice or support their goals of career growth. “At SNBC, staff has a solid leadership ladder to climb and we support them any way we can,” said Funk. “We have worked very hard to value their personal life changes and make adjustments where needed. This might mean changes in schedules and compensation or supporting them when they enroll in higher education, teacher credential programs, or wish to attend conferences and workshops.”

Implications & Challenges

According to Funk there is “an issue of capacity and professionalism in the after-school field.” He explained the challenges in providing the type of professional development needed to grow capacity:

“One of the things teachers’ unions have achieved over the years is to build in teacher prep during the school day and in-service during the school year. However, most after-school programs are not able to do this as there is no time to build into the schedule and many after-school instructors are part-time staff who have other jobs and can not be present outside of program time to attend trainings. While there is awareness in California about this challenge and state-funded programs can close programs three days a year from 3:00 to 6:00 p.m. to have staff training, it’s not much time for professional development and also means that for three days there will be no after-school programming. It is a continual effort for us to have quality trickle down to all staff. We don’t think it is enough that leadership understands, we really want to drive quality throughout the program, and that takes time which is hard to find in the after-school setting.” 

 Although SNBC’s funding sources have remained fairly stable over time, retaining qualified instructors who are professionals or experts in their field can often be challenging in after-school programs where funding is scarce and/or inconsistent. However, Funk does not allow cost to be a deterrent and explained his strategy for retaining qualified staff:

“At SNBC we have intentionally built a strong organizational culture, which means not only hiring people qualified for leadership positions, but also individuals that mesh with and thrive in our organizational culture. Our organizational culture and core values are central to staff retention. We manage staff and make decisions regarding partnerships and policy around our core values which are: respect, integrity, courage, hope, and innovation. Operating with these values and making decisions based on them makes SNBC a safe place to work, and the staff really responds well to this ‘value based’ decision-making. Part of our culture is also building a strong sense of team and the core leadership becomes family in a sense. We care about each others’ lives.”

Every year around budget time, Funk feels that he is looking at a big puzzle. SNBC has many different sources of funding for the work, which means it is more likely that each of the senior leadership is paid out of multiple grants. “As a person builds seniority we try to give fair increases in compensation, but that is not what keeps people here. We also ensure there are other incentives discussed earlier: flexibility, professional development, opportunities for growth, opportunities to take time off for education or family, and a variety of other considerations.”

The leadership ladder at SNBC is quite evident as several staff are former students and much of the core leadership team began as either teaching assistants or instructors and now hold management positions. One instructor, whose first contact with SNBC was as an AmeriCorps member teaching technology classes, became a Site Coordinator for one of the elementary school-based after-school programs where he served for many years. When he decided to pursue a teaching credential, SNBC gave him the space to return to school and keep his job. After obtaining his teaching credential from the state of California he was offered a position as a teacher at A.P. Giannini Middle School. This year he accepted an assignment to be the lead teacher that partners with SNBC on his school’s campus.

Conclusion
Project-based learning is promoted widely in the field of youth development and often seen as an “easy path” to recruitment and retention for after-school programs. However, there are certain structures and supports that are necessary to scaffold the practice in order to ensure successful implementation.  The Sunset Neighborhood Beacon Center has intentionally developed an infrastructure to support the multiple elements necessary to ensure success at both the programmatic and organizational level.  

SNBC begins with hiring and retaining professional staff that is committed to sharing their knowledge with young people over a long period of time.  The expertise and professionalism of SNBC instructors, coupled with the use of standards and development of outcomes-based lesson plans, helps students go in depth in their project clubs and truly learn and master a skill set--rather than just be exposed to or have a taste of a subject as is the case in many after-school programs. Staff also have a solid foundation in youth development principles and are given multiple opportunities to grow personally and professionally. Students return each year not only for the classes but also because of the relationships they have with staff, and the youth value the staff’s ability to connect them to subjects they are passionate about.  

SNBC also establishes a pathway to leadership where young people return to a project club each year to deepen their skill set and work towards achieving mastery of a particular content area--as illustrated in the example of the DJ Club. These young people are then able to act as teachers’ aides and later mentors to help those newer to the class. All participants are encouraged to become self-directed and solve problems on their own or with the support of their peers. Youth at higher levels are able to choose and design their own projects and come to the instructor when they are ready for further instruction or guidance. 
 Building this ladder of support inside the classroom allows young people of varied abilities to teach and learn from one another and creates a community of learners that encourages cooperation and collaboration and promotes both collective and individual learning. 

The Beacons Movement and Youth Programming

Beacons forge partnerships across public, non-profit, and private institutions to fortify neighborhoods. They create pathways for participation across age groups and a continuum of programming that promotes healthy development and strong families. They provide jobs to young people and adults, which contribute to local economic development. They help to make neighborhoods safe and connect residents to each other and to local resources. At a time when social services are increasingly located outside of the communities that need them, they serve as a hub for an array of social and educational supports.

 

Beacons were among the first citywide after-school initiatives. The massive expansion of after-school programs that began in 1992 was fueled in part by the early example of the Beacon movement. But while after-school programs use a service-delivery approach, Beacons use a comprehensive community development model with a focus on youth development.  Activities in every area, from after-school to adult education, are embedded in the process of building community that:

· Supports and engages local youth.

· Feels a sense of ownership, with a desire to convert a school building into a community center.

· Recognizes and supports community resources, builds the capacity of youth and other community members to identify needs, address issues, and capitalize on different strengths.

The Beacons, while diverse and responsive to neighborhood interests and strengths, are shaped by a core set of youth development principles that research has shown help people to achieve stronger outcomes: caring relationships, high expectations, opportunities to contribute, engaging activities, and continuity in relationships. 

As a result of their experience in developing Beacons, many organizations that started as “mom and pop” associations in response to neighborhood needs now offer extensive family and youth-supporting services including foster care, drop out prevention, summer youth employment, and out-of-school time activities. In New York City and San Francisco, these organizations advance school reform efforts. Applying youth development principles and a commitment to the success of all students, they have helped to reshape high schools, making them more personalized, and sharply increasing graduation rates among youth who previously would have dropped out.

The Beacons provide multiple opportunities for young people to build the 21st-century skills that are essential to their development and success as workers, citizens, and environmental stewards. They help young people respond to the changing demands of the workplace and the increased need for post-secondary education. In Beacons, young people:

· Work in teams, solve problems, and master critical skills.

· Take on powerful roles that make a difference to their peers and their communities

· Get involved in planning projects, assessing their communities, analyzing results, and taking action to address local problems.

· Master core literacy skills in reading, writing, media, and technology.

· Teach, mentor, and serve as role models for younger children.

· Collaborate with adults around important issues.

All these opportunities build the skills and knowledge the next generation needs to succeed in the 21st century and to sustain the well-being of the nation and earth.

Each Beacon city also includes an intermediary organization that provides training and support to the Beacon and works with policy makers to sustain the vision. For example, in New York City, the Youth Development Initiative, is one such intermediary that offers training and coaching to sites, develops programs, and works with the city and advocacy groups to support best practices. In San Francisco, the San Francisco Beacon Initiative, convenes a citywide group of leaders in philanthropy and public agencies to build support for the Beacons, raise funds, and provide training and related supports to sites.
Evidence of Success & Continuing Need

Evaluations in New York and San Francisco find that Beacons attract participants of all ages, many of whom attend on a regular basis. Participation by substantial numbers of adolescents, traditionally the hardest to recruit and retain in out-of-school programs, is the result of adherence to youth development principles. Among adolescents, the Beacons increase young people’s self-efficacy and the level of effort they put into school, which are both critical factors in school success and persistence (Walker & Arbureton, 2004). They provide extensive homework help, enrichment activities that build skills and knowledge, and connections with schools and families on academic issues (Warren, 1999, pp 3-6). They help youth avoid negative behaviors such as drug use and fighting, and foster leadership and provide opportunities for volunteering and contributing to community (Ibid, p. 5). In neighborhoods like Red Hook in Brooklyn, where residents were once afraid to leave their apartments at night, the Beacon is not only a haven, but has, through its programs and networks, made the whole community safer (see Practices to Keep: Preventing Placement in Foster Care: Strengthening Family and Community Ties. Youth Development Institute, 2009).

The need for Beacons and other programs that build on similar principles is more urgent today than ever. The economic crisis that began in 2008 has affected every sector of society, but will inevitably hit poor communities where Beacons are located the hardest. Too often, services are removed from the very neighborhoods where they are needed most. The Beacons place services in the center of poor communities. The gains that Beacons helped create must be protected, as need increases for comprehensive and coordinated services, high quality education, work preparation, and community safety. Beacons have earned the trust and respect of the local residents, and provide a tested infrastructure for attaching additional or consolidating programs.

Practices to Keep illustrates how Beacons provide young people with pathways to increasingly responsible roles, involve youth and adults in improving their communities, and create environments of support to keep families together. They all depend on partnerships and all recognize that their impact is inextricably tied to collective action.  All told, these efforts add up to potent forces for local economic development and building cohesive communities.
� English-language arts: Grade six writing strategies in research and technology: 1.4: the use of organizational features of electronic text (e.g., bulletin boards, databases, keyword searches, e-mail addresses) to locate information.


� English-language arts: Grade six listening and speaking: 1.0; 1.3; reading and comprehension: 2.0, 2.1; listening and speaking: 1.0, 1.3.


� Visual and performing arts: Grade six: 1.0, 2.0, 3.0, 5.0.


� SNBC is able to offer these in-depth project clubs because they privately fundraised to purchase the equipment and technology necessary for these classes. 





�Does the author intend to use the word “casual”?  Or, perhaps, the intended word was “causal”?





PAGE  
4

